
Catch-up Funding 2020-21- updated March 2021 and September 2021 

South Ossett Infants’ Academy ; pupils eligible for funding- 79 

Guidance 
Children and young people across the country have experienced unprecedented disruption to their education as a result of coronavirus (COVID-19). Those from the 
most vulnerable and disadvantaged backgrounds will be among those hardest hit. The aggregate impact of lost time in education will be substantial, and the scale of 
our response must match the scale of the challenge. Schools’ allocations will be calculated on a per pupil basis, providing each mainstream school with a total of £80 
for each pupil in school years reception through to 11. As the catch-up premium has been designed to mitigate the effects of the unique disruption caused by 
coronavirus (COVID-19), the grant will only be available for the 2020 to 2021 academic year. It will not be added to schools’ baselines in calculating future years’ 
funding allocations. 

 

Use Of Funds 
Schools should use this funding for specific activities to support their pupils to catch up for lost teaching over the previous months, in line with the guidance on 
curriculum expectations for the next academic year. Schools have the flexibility to spend their funding in the best way for their cohort and circumstances. To support 
schools to make the best use of this funding, the Education Endowment Foundation (EEF) has published a coronavirus (COVID-19) support guide for schools with 
evidence-based approaches to catch up for all students. Schools should use this document to help them direct their additional funding in the most effective way. 
The EEF advises the following that the Academy will put in place; 
Teaching and whole school strategies  

⮚ Supporting great teaching ⮚ Pupil assessment and feedback ⮚ Transition support  
Targeted approaches  

⮚ One to one and small group tuition ⮚ Intervention programmes  
Wider strategies 

⮚ Supporting parent and carers ⮚ Access to technology ⮚ Summer support 

Identified Impacts of Lockdown (pre-September 2020, updated after Jan-March lockdown) 

PHSE In general, with the planned focus on well-being, feeling safe and routines as close to usual as possible, the children have shown little anxiety and 
have been able to use the support, such as additional Circle Times for example to talk about any worries they have. When asked Do you feel safe? Do 
you feel happy – children respond with an immediate “Yes”. The biggest PHSE issue resulting from Lockdown and time absent from school has been a 
reduction in self- direction and concentration. The children need lots of encouragement to rediscover their skills in self-led, motivated learning. This 
was further impacted during the lockdown from 6th January-8th March; the children’s “world” shrank once again to their family/household bubbles. 

Phonics After the Jan/March lockdown, unlike the first lockdown, in general many children maintained their phonic knowledge at the level they were prior to 
Christmas. Some children made excellent progress using the resources and teaching provided, learning new phonemes. Children who have previously 
been involved in interventions to support their phonic attainment were most likely to have shown a degree of regression, for some children they not 
only didn’t gain any new phonemes but did not retain prior learning. 

Reading Children’s reading development is linked to their phonic development; most children maintained their pre-lockdown levels in reading and many 
children accessed the Lexia and Reading Eggs programmes to support this.  In many cases those children that were phonetically able pre-lockdown, 
increased their fluency by some degree. However, the gap between those children that read widely and those children who don’t is now wider than it 
was before. The children’s developing comprehension skills stalled as did the development of their vocabulary. The bottom 20% of readers have been 
disproportionately affected.  



Handwriting 
and Writing 

Children have lost essential practise and development time. Letter formation has been significantly affected and some children have returned with 
very poor pencil grip and writing posture too. Consequently, children have returned unable to write at the same length as previously, ie 2 sentences 
instead of a page. For children who had yet to master specific levels of ability we saw regression. For example, where a child had become a 
competent word level writer and was beginning to master sentence level, we saw regression to the level of prior competency i.e. word level. The 
same was true for those competent at sentence level but beginning to write at text level. Those who have maintained writing throughout lockdown 
are somewhat less affected, however those who evidently didn’t write will need additional support with the emphasis on writing stamina, fluency, 
spellings and handwriting, even down to pencil grip. Many in Foundation Stage, including some in Upper, have returned with poor skills; some 
children who could previously do so are unable to write their names. 

Maths Maths is the area which has shown the smallest impact from lockdown. While some specific content has not been taught, due to time absent from 
school, children still have an appetite for maths and lockdown has not affected their attitudes however they are ‘behind’ where thay would have 
been at this point. Recall of basic skills has suffered – many children are not able to recall addition facts, counting in 2s a, number formation 
continues to be a focus and a significant number have forgotten calculation strategies that had been taught and could apply. This was reflected in 
formative assessments conducted during the first half term of return to school in September 2020. Post Jan/Mar lockdown, those areas that we 
would frequently revisit, embed and apply were clearly impacted, this has led to a lack of fluency and impacts on their ability to use maths in problem 
solving and in their independent application of skills. 

Non-core 
Subjects 

There are now significant gaps in knowledge – whole units of work, whilst taught, have been accessed by children and families to varying degrees, 
meaning that children are less able to access pre-requisite knowledge when learning something new and they are less likely to make connections 
between concepts and themes throughout the curriculum. Children have also missed out on the curriculum experiences in school. 

Physical 
Development 

After the impact of the weather on being able to be active during Jan-March lockdown, there has been a noticeable impact on most children’s gross 
and fine motor skills plus their general co-ordination when moving around school/being aware of others and use of physical space.  

Planned expenditure - The headings below are grouped into the categories outlined in the Education Endowment Foundation’s coronavirus support guide for schools 

Teaching and whole-school strategies 

Intended Outcome Approach/Outline Cost Impact Led by Revisit 

Supporting quality first teaching (QFT):  
Children will have access to appropriate emotional literacy 
support to support their mental health and well being 
both in their return to school and whilst living through a 
global pandemic 

 
 
 
 
 
 
 
 
 

 
Whole school focus on wellbeing and the 
personal, social, emotional, physical and 
mental health aspects of the children’s 
development. There will be additional Circle 
Times planned in and a focus on redeveloping 
and extending the children’s emotional and 
wider vocabulary so they can talk about their 
feelings. Texts will be chosen and shared to 
support this, both in class and in assemblies 

 
 

Monitor bubble structures to ensure 
appropriate levels of resourcing – identify 
where more may need to be purchased. 

Sept-Dec 
Staff prioritised time and 

opportunity for Circle time. 
Children needed time to 

redevelop skills on compromise, 
negotiation, independence and 

perseverance. In addition to 
Circle Time, having two adults in 

class most of the time meant 
that staff could give time for 

conversation and talking time 
with the children. 

 
Bubble resources are adequate 
for teaching and learning needs. 

TS 
KO 
JEF 

February 
2021 

 
 
 

 
 
 
 
 
 
 
 
January 
2021 



Bubble structure evaluated to ensure that despite the 
limitations placed on schools in terms of use of physical 
resources and the sharing of them, manipulatives are 
accessed regularly in Maths. 
 
Appropriate levels of staffing in each year group is 
maintained to support teaching and learning 
 
 
 
 
Teachers will have access to high quality CPD and 
Resources to support QFT, leading to higher outcomes for 
children 
 
Focused additional teacher led teaching will address gaps 
identified for specific individuals or small groups whilst 
allowing QFT to continue for the whole class 

(Purchase will need to be made through main 
school budget). 

 
 
 
TA support available in classes – most times 
classes will be teacher plus TA 
 
 
 
 
Staff will attend carefully selected CPD (cost 
of course plus cover) 
Cost of resources (Discovery Education, Uno) 
 
April-July School will buy in additional teacher 
hours, using existing staff or known supply 
teacher. Class teacher will deliver individual 
or small group support, as identified by 
teacher. Supply teacher will deliver planned 
learning to whole class and guided groups. 
(£3,500) 

The biggest impact is on staffing 
as we are trying not to have 
staff crossing bubbles. 

 
Having an adult additional to the 
teacher has allowed the staff to 
give children more time and 
attention, as well as the capacity 
to deliver focussed group work 
in areas identified (up to Dec) 

 
FS and KS1 Staff have accessed 
Talk 4 Writing. KS1 – noticeable 
impact on Writing. FS increased 
storytelling 
96% (all except 2 children) in Y2 
teacher assessments achieved 
expected or above in reading 
and writing, 100% in maths at 
the end of year assessments. 
In Y1, the majority of children 
were back on track to reach 
expected by the end of Y2 in the 
end of Y1 assessments - 86% in 
reading, 62% in writing, 76% in 
maths. 
In EYFSP, 92% or above achieved 
the expected standard in the 3 
Prime areas. However our GLD 
was significantly lower than 
usual at 48% - due to the impact 
of Covid, despite Catch-up, on 
Reading and Writing.  

 
 
 
 
 
Ongoing 
- SLT 

Teaching assessment and feedback  
Teachers have a very clear understanding of what gaps in 
learning remain and use assessments to plan next steps to 
address gaps. Feedback to children to form an essential 
part of this  

 
Using a low key observation, discussion based 
approach, teachers will assess the extent of 
retained knowledge and skills across core and 
non-core areas 

 
Assessments have clearly 
identified areas that need 

addressing. These began to be 
addressed prior to closure to 

TS Ongoing 
- SLT 



(staffing costs from school budget) most children in January. This is 
continuing now that the children 
have all returned on 8th March. 

Transition support 
 Children who are joining school from different settings or 
who are beginning their schooling with South Ossett 
Infants’ have an opportunity to become familiar and 
confident with the setting before they arrive. 

 
A photo tour of Main School and the 
Foundation Stage will be placed on the 
Academy website and direction to this given 
to all new starters. Phased start for all new 
LFS starters.  Phone call and email 
communication with parents  
 (staffing costs from school budget) 

 
This is in place and 

Admin/Headteacher have 
directed parents/carers towards 

this. 

 
TS/JEF 

 
January 

and 
Easter 
plus as 
needed 

Targeted approaches 

1-to-1 and small group tuition 
 Identified children will have access to increased phonic 
intervention. They will make stronger phonic progress as a 
result.  
 
 
 
 
 
 
Catch-up Reading; identified children will be supported 
through individual 1-1 teaching to make up progress in 
lost learning in reading 
 
 
 
 
Children are supported to develop their vocabulary and 
communication skills 

 
In addition to QFT of phonics, TA to support 
delivery of teacher planned phonic support in 
Y2, Term 1, Y1 term 2. UFS; QFT of Phonics; 
additional input as identified through 
assessment; term 3. Use of after school 
meetings to feed back to teachers.  
Cost – TA time (from within school budget 
plus catch-up) 
 
 
In Y2 Term1b, (into T2a if needed) trained TA 
to deliver “Catch-Up Reading”. Teacher 
assessment of Y2 will identify progress made. 
Next children identified once programme 
delivered to initial children, continued into T3 
Cost – TA time (from within school budget) 
 
Additional practitioner support part time in 
FS Unit, following teacher planning to 
increase skills (EYPP) 

 
Term 1 impact; in December 
2020 all of Year Two passed the 
phonics check as a result of the 
Y2 phonics QFT and 
interventions. 
 
 
 
 
See data above 
 
 
 
 
 
  
In the Prime areas, 
Communication and Language 
and Physical Development 
24/25 children (96%) achieved 
the expected standard, in 
Personal, Social and Emotional 
Development 23/25 (92%) 
achieved the expected level of 
development. In this very young 

 
Key 

stage 
leaders 

and 
class 

Teachers 

 



cohort (18 children who were 
Easter Starters/Summer born 
children) the areas of specific 
development that affected 
overall GLD percentage were 
writing and reading. 

Intervention 
As a result of additional adult support, gaps identified in 
core knowledge in Speaking and Listening, PHSE,  maths 
and English will be reduced 
 
 
 
Additional practitioner time will  improve outcomes in 
reading confidence and fluency/other targeted areas 

 
Teachers identify specific gaps in children 
core knowledge and plan in time  
teacher/TA time and specific enhancements 
in AoL to address these 
(costs – £3,500 in QFT as above) 
 
Additional practitioner support one morning 
per week for each key stage (TA costs £1,500) 

 
See data, as above 
 
 
 
 
 
See data, as above 

Key 
stage 

leaders 
and 
class 

Teachers 

 

Wider Strategies 

Supporting parents and carers  
Children will have opportunities to access learning at 
home. Parents and carers will be kept informed of and be 
able to engage with what the children are learning in 
school 

Outline planning from Foundation Stage and 
Half termly Newsletters from Y1 and Y2 will 
continue to be sent home so that parents and 
carers can support the children at home. 
Programs used to support learning at school 
are also available. 

(time costs from existing staff budget) 

Parents/carers are aware of 
children’s learning. Next step- 

questionnaire to families about 
their view on impact. 

 

Key 
stage 

leaders 
and 
class 

Teachers 

 

Summer Support 
Summer Learning Journals will go home with the children 
in July to support their continued learning over the 
holidays. 

 
The children will receive an exercise book, 
plain, half lined or lined, resources such as 
phonics mats, word lists and a 100 square 
plus outline ideas of activities to complete, 
targeted at the age/developmental stage of 
the children 

 
Much lower take -up than usual. 

Less than a third of children 
returned their journal – possibly 

due to having done so much 
home learning. Include Summer 
Journal on parent questionnaire 

 
TS 

 

Access to Technology 
Children will be able to continue their learning at home 
using differentiated programs to support reading, English, 
maths and science 
 
 
 
 

 
Continue to provide home access to Reading 

Eggs, Lexia and Education City 
(part funded from PP income - £750, part 

from Catch-up) 
 

 
 

 
Difficult to separate 

access/additional time/QTF but 
staff feel access to these 

programs at school and home 
contributes to good reading 
outcomes as it focuses on 

specific skills. 

 
TS 

 
 
 

TS 
 
 

 



  
 

 

 

 

 

Moved out after additional lockdown January- March – this will form part of SDP 2021-22 

Intended Outcome Approach/Outline Cost Impact 

The planning, doing, sharing + self-evaluation cycle will 
begin to be introduced to the children, starting in KS1 
for the Areas of Learning (AoL).  Consideration for how 
pre-requisite knowledge will be taught alongside new 
learning and how children can embed this across AoL 
so that knowledge gaps can be reduced.  
 

Additional time for teachers to research and plan for 
this. Release time and additional cover will be required 

to facilitate the additional PPA. 
 

Due to the lockdown in Jan-March, we have not 
carried out this bit of the SDP. The focus after Jan-
March will be more focused towards the elements 
identified above. 
Due to the need for teachers to be in class with their 
children and the push to begin to recover lost learning 
in the summer term 2020-21, this will now form part 
of the SDP 2021-22 
 

 


